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A Message from Jess
Power
Don’t let the cold
keep you inside!

“.... outdoor play benefits the cognitive development of children through the promotion of active
problem-solving. When playing outdoors during winter, children are often faced with obstacles in their
play environment that they must overcome.” (Belonging Early Years Journal)
With shorter, rainy days and a chill in the air, it’s easy to understand why children end up spending a lot
more time indoors during winter. It’s important to remember, however that outdoor play is integral to
children’s development, regardless of the time of the year. In fact, outdoor play during the winter months
even has some extra benefits. In saying that, there are precautions to take to ensure that children are
comfortable and safe when playing outdoors in cold weather. It’s important to make sure that children
are properly dressed in wintertime; this means ensuring that their hands, necks, and heads are covered.
In particularly cold areas, it’s important to ensure that children take breaks from being outside. This could
mean playing outside in short bursts, rather than staying out for an extended period of time.
Provides exercise:
One of the main benefits to outdoor play in all weather is the exercise that it provides to children. This
exercise is vital to their development, and if children get limited exercise for months on end, then the
development of their main muscle groups may slow. The space and freedom available outdoors makes
these activities easier, not to mention more fun!
Improves risk assessment
Outdoor play during winter doesn’t just promote physical development; it also provides some fantastic
opportunities for emotional and cognitive development. Often, playing outdoors during winter can
present increased or varied risks for children. Exposing them to these risks in a controlled environment will
assist them to develop risk assessment skills as they grow.
For example, exposure to wet or slippery surfaces in playgrounds teaches children that they have be
more careful in these conditions.
Promotes problem-solving
Perhaps there is a large puddle at the end of the slide, or the play equipment is too wet to be used. These
types of situations put children in a position where they to figure out a way to either overcome their
obstacle or come up with an alternative solution. This also stimulates the imagination, as children may
have to come up with games that don’t involve as much equipment.
Outdoor activities in winter:
There are plenty of outdoor activities to keep children of all ages entertained all winter long.
Here are a few ideas to get you started:
• Bring water and bath toys outside to allow children to play in puddles
• Make mud pies: the children can collect rocks, sticks and flowers to decorate their creations
• When it’s raining, use this as an opportunity to teach kids about the water cycle.
• If the weather drops below freezing point, rug up and head outside to blow bubbles. As the
bubble hits the air, it will freeze- this is a great science trick and kids will love looking at the
crystallised bubble.
• When it’s raining, pop on a jacket and gumboots, and head outside- kids love to jump around in
puddles and this is great exercise. Catching raindrops on their tongues or fingers is also a great
way to help improve children’s coordination and sensory development.

Jess
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COVID-19

SOCIAL DISTANCING – Parents and Staff
Please minimise the time you spend in the centre
during drop off and pick up.
Conversations with staff in the morning and afternoon
must be kept to a minimum.
Ordinarily we love to catch up with you every morning and afternoon however we are asking for
your help once again to help limit the spread of COVID-19 from potential outside sources.

Morning conversations
Please email or leave staff a note with any specific information relating to your child’s day.

Afternoon conversations
Staff will call you if they need to give you a longer briefing on your child’s day or need any forms to be
signed.
Forms will be left in the office area for you to sign if required.
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Dates for the Diary

Congratulations
Leonore, Iain and Bryce on the birth
of your beautiful baby boy Fraser.

Wednesday 5th August – Red Nose Day
Friday 7th August - Jeans for Genes Day
Monday 17th – Friday 21st August – Science Week
Monday 24th – Friday 28th August – Daffodil Week
Tuesday 1st September – Jersey Day
Wednesday 2nd September- Early Childhood
Educator Day
Sunday 6th September – Father’s Day
Monday 5th October – Public Holiday

Author Visit
The children at Pennant Hills Adventures Preschool had the opportunity to participate in an author visit/reading
with Joelene Cheney. Joelene is also one of our lovely Adventures Parents.
Joelene is an educator herself and has over 10 years of writing expeirence. Joelene writes short stories,
romance novels and children’s picture books in her spare time.
During the visit Jolene shared with us her new book called
‘I Need More Space’.
The visit from Joelene was a wonderful extension from the children’s interest of Space. Joelene engaged in
shared dicsussion with the children and they were eager and excited to share their new found knoweldge of
space and astronauts.
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Professional Experience Students/Visitors
We are pleased to be welcoming students back to our service. We have certainly missed hosting
students who add so much value to our practice bringing in new ideas and knowledge.
The students and have been given a conditional offer to complete their placement with us and
have agreed to comply with the additional health requirements we have in place to ensure the
continued health and safety of Adventures children, families and staff.
Work Placement Students COVID- 19 Conditions:
•
•
•
•
•
•
•

Must confirm they have not been overseas since April 2020
Must sign a health declaration to ensure they will not come to the service if they have any
cold/flu symptoms
Must declare if/when they have had contact with someone diagnosed with COVID-19.
Must agree to be tested for COVID-19 at the request of management at any time they
may present with even mild symptoms of COVID-19 and provide medical clearance of
result.
All staff and students are also required to practice social distancing between other adults
while on site.
Must adhere to and follow all Adventures Preschool Health and Hygiene Policies and
Procedures.
Be willing to undertake daily temperature checks on arrival for their shift.

These conditions will also apply to visitors who enter the service for tours, in-services and
maintenance. We will be revising these conditions consistently as government restrictions are in a
constant state of flux.
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Staff News
Welcome Eliza and Amy

Eliza has a Diploma in ECEC
and is also completing her ECT degree.

Chuyue (Amy) Wang will be starting a
Certificate III traineeship on 3 August.

Further Education

Jess (Discoverers)
Near completion of Diploma

Ana (Investigators)
Near completion of Diploma

Linda (Explorers)
Studying Early Childhood
degree
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Katrina’s Favourite Recipe
Cornflake & Cranberry Slice
35 x 25 cm tray (Aprox.)

INGREDIENTS
1.5 Cups Rolled Oates
1.5 Cups Cornflakes (slightly crushed)
1 Cup Self Raising Wholemeal Flour
1 Cup Coconut
½ tsp Nutmeg
¾ Tbsp. Chia Seed
1 x 283g Packet Craisins
190g Butter
¼ Cup Brown Sugar
½ Cup Honey

METHOD
1. Mix Oates, Cornflakes, Flour, Coconut, Chia Seeds & Nutmeg
2. Melt Butter, Sugar, Honey, bring to high simmer
3. Add Craisins to hot mix
4. Stir through dry mix
5. Press firmly into lined baking tray
6. Bake at 170°C for 20 minutes
7. Allow to cool in the fridge before slicing.
8. Use gentle sawing action with a serrated knife to cut.
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Policy Under Review
Child Protection Policy
Aim
Australia is a signatory to the United Nations Convention on the Rights of the Child (1989) and
many of the principles within the Convention are embedded within child protection
legislation. Whilst Parents and Educators/Staff are responsible for the safety and welfare of
children in their care, protecting children and young people from abuse and neglect is the
responsibility of the whole community.
Educators/staff at this Service believe they have a responsibility to all children attending the
Service to defend their right to care and protection. To support this right, the Service will follow
the procedures covered within this policy, when dealing with any reportable allegations, to
ensure the protection of all children attending the Education and Care Service. Approved
Providers, Nominated Supervisors, Educators, and Staff Members are aware of their
responsibilities to respond to every child at risk of abuse or neglect.
The Service believes it also has a responsibility to its employees to defend their right to
confidentiality unless allegations against them are substantiated. The Education and Care
Service will ensure all groups affected by this policy, are aware of the roles and
responsibilities that the Education and Care Service has in relation to Child Protection.
The Education and Care Service will implement preventative procedures which protect
and educate Children, Educators, Staff, Parents, and Community Members.
The Education and Care Service will ensure that all requirements of Child Protection
Legislation are being met.
Under the Children and Young Persons (Care and Protection) Act 1998, there are provisions
where Education and Care Service staff, have child protection concerns about a
child/ren. Education and Care Services play an important role in recognising and reporting
child abuse and neglect, and in promoting the safety, welfare and wellbeing of children.
This legislation states that all people who hold a management position, or who are
employees delivering Education and Care Services, are legally obliged to report any
reasonable grounds to suspect that a child is at significant risk of harm.
This means that if you work in an Education and Care Service you are a mandatory
reporter. It also includes those involved in the management of an Education and Care
Service.

Legislative Requirements
•
•
•
•
•
•
•
•
•
•
•

Children and Young Persons (Care and Protection) Act 1998 (NSW)
The Ombudsman’s Act 1974
Commission for Children and Young People Act 1998 (NSW)
Child Protection (Prohibited Employment) Act 1998
Child Protection (Offenders Registration) Act 2000 (NSW)
Crimes Act 1900
Family Law Act 1975 (Cth)
Education and Care Services National Regulation (Last retrieved 1 July 2018)
Education and Care Services National Law Act 2010
National Quality Standards 2011
United Nations Convention on the Rights of the Child (1989)
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•

Children Legislation Amendment (Wood Inquiry Recommendations) Act 2009 No 13

Who is affected by this policy?
•
•
•
•
•
•
•
•
•

Parents
Children
Educators
Management
Volunteers
Students
Ancillary Staff
Service Visitors
General Community

Responsibilities
Education and Care Services Staff
• Report any case where a child is suspected to be at risk of significant harm to the
Child Protection Mandatory Reporters Helpline on 132 111.
• Promote the safety, welfare and wellbeing of children and young people at your
Service.
• Where concerns of harm do not meet the significant harm threshold, be aware of
referring agencies for families.
• Be aware of the New South Wales Mandatory Reporter Guide.
• Assist in supporting children and families in partnership with NSW Government
Human Services Community Services and other government agencies.
It is important to remember that all employees, members of staff and Educators (and
the Approved Provider) are mandatory reporters for NSW Government Human
Services Community Services. The Education and Care Service procedure states that
reports regarding a child at risk of significant harm are to be made by the Nominated
Supervisor or Approved Provider. However, if the Nominated Supervisor or Approved
Provider has not made a report to the Child Protection Hotline, you (Staff Member)
continue to be legally responsible to do so.
It is the responsibility of the person suspecting the risk of child protection to ensure that
a report is made.

•

•
•
•
•

Education and Care Services Employer
Ensure that all employees, members of staff or Educators are:
-clear about their roles and responsibilities under current Acts and Regulations.
-aware of their obligations to immediately report to the Child Protection
Hotline a child that they suspect is at risk of significant harm, and procedures
for reporting.
-Aware of indicators when a child may be at risk of harm or significant harm.
Provide training and development for all employees, members of staff or Educators
in the recognition and reporting of suspected risk of harm.
Provide reporting procedures and professional standards for care and protection
work generally.
Conduct the Working with Children Check.
Report to the NSW Ombudsman, any reportable allegations and convictions made
against an employee, volunteer or student and ensure that they are investigated by
the Head of Agency, with the appropriate action to be taken in relation to finding.
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•

•

Notify the Commission for Children and Young People details of employees,
members of staff or Educators against whom relevant disciplinary proceedings have
been completed, or of persons whose employment has been rejected primarily
because of a risk identified in employment screening processes.
Enable employees, members of staff or Educators access to Acts, Regulations and
procedures where this is necessary for them to fulfill their obligations.
Other Agencies
In dealing with Child Protection in Education and Care Services it may be necessary
to work with other agencies, these agencies also have responsibilities – these
responsibilities are;

•
•
•

•
•

•
•
•
•
•
•

Child Protection Helpline
Receive and assess reports of children who are at risk of significant harm.
Investigate and assess reports where there is a likelihood of risk of significant harm to
the child or a class of children.
In cases involving child sexual abuse or serious physical abuse, plan, conduct and
manage, with Police (and NSW Health where a medical examination and/or
counseling or support are needed), joint investigation, through Joint Investigation
Response Teams (JIRT).
Provide, arrange and request care and / or support services for children and families.
Informs reporting agencies of the progress and outcomes of assessments and
investigations as permitted by law, and as appropriate.
Child Wellbeing Unit
To help and identify whether a case meets the new threshold of risk of significant
harm
NSW Ombudsman’s Office
Monitors the investigation of and in some cases investigates reportable allegations
made against employees in government and non-government agencies, such as
Education and Care services.
The Ombudsman must be notified of all allegations of abuse or neglect of a child by
one of the employees.
For the purposes of the Ombudsman’s legislation an employee includes someone
who is helping out as a volunteer.
The Commission for Children and Young People
Monitors trends and makes recommendations to government and nongovernment agencies on legislation, policies, practices and services affection
young children.
Provides guidelines relating to employment screening for child related
employment and maintains database of relevant disciplinary proceedings.

Implementation
•
•

•
•

Strategies for creating a child protective environment will be adopted and followed
at the Service.
Employer and employee responsibilities in relation to reportable allegations are
included in staff handbooks. These responsibilities are highlighted to new staff
members at their induction. (Refer to information sheet on “Notification of those
involved in Education and Care Services” –in this policy).
Staff members will be encouraged to attend training on child protection.
Any reportable allegations in respect of a child attending the Education and Care
Service made against the head of agency or a staff member must be reported to the
Ombudsman Office within 30 days after the day on which the allegation was made.

For more information on our policy, please see our management team.
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What is School Readiness?
School readiness is foundational across early childhood organisations and programs. It
means children are ready for school, families are ready to support their children's
learning, and schools are ready for children. School readiness means children possessing
the skills, knowledge, and attitudes necessary for success in school and for later learning
and life. Physical, Cognitive, Social, and Emotional development are all essential
ingredients of school readiness.
Starting school is a big milestone for children and their families, and high-quality early
education helps children develop the necessary skills for a successful transition into
formal schooling. At Adventures, we believe school readiness begins at birth, with
children developing fundamental skills, including Gross and Fine motor skills, Cognitive
and Language skills. Across all age groups, school readiness is implemented through our
programs and everyday practices.
Our programs focus on school readiness through planned and spontaneous experiences.
Infants and toddlers practice school readiness through simple tasks such as tummy time,
playing with playdough, listening to stories, and participating in craft activities. Tummy
time helps to develop posture and endurance facilitating fundamental skills for writing.
Daily Experiences which facilitate learning across all age groups:
•
•
•
•

Play dough – Helps to develop fine motor skills, moulding and grip specifically for
infants and toddlers, manipulating scissors and developing pincer grip for preschool
aged children.
Munch and Move – Developing gross motor skills such as core strength, balance, and
coordination to ensure sitting upright for prolonged periods of time in preparation for
schooling.
STEM Experiences – Introduces children to mathematical and scientific concepts
such as problem solving, inquiry, experimentation, measurement, weight, counting
and patterning.
Language/Literacy – Reading and singing to infants, toddlers and preschool aged
children allows for exposure to language concepts, such as vocabulary, print
awareness and phonological awareness.

Learning through play:
Play is an important part of a child’s early development as it helps young children’s
brains to develop and for their language and communication skills to mature. Simple
games of peek-a-boo, shaking a rattle or singing a song are much more important than
just a way to pass the time. They teach young children about communication, develop
their motor skills, and help with problem-solving. Something as easy as stacking and
knocking over blocks allows infants and toddlers to discover maths and science
concepts, including shapes, gravity, balance, and counting.
These early childhood games are vital to laying the foundations for formal education. In
most cases learning starts with parents or carers engaging with, playing with, and
responding to the child.
Why are strong social and emotional skills important?
The school learning environment is a highly social and very structured environment. As
such developed social and emotional skills such as the ability to build and maintain
positive respectful relationship that demonstrate co-operative and sharing skills as well as
respectful behaviours towards others are important for successful learning. When a
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younger child’s skills are not developed to the same level as their older peers it can be
difficult for them to establish and develop relationships necessary for active participation
which can lead poor academic achievement, negative attitudes towards school and
disengagement in learning tasks (Miller & Kehl, 2019).
It is important to consider holistically if a child is developmentally ready for school as
research and Adventures position is that children who are younger may not have
developed their social skills to the same level as their older peers and may find it difficult
to:
•
•
•
•
•
•

Self-regulate emotions and behaviours.
Be attentive and complete work independently.
To build relationships and connections with peers.
Work collaboratively.
Manage conflict.
Follow classroom rules, transition, and task instructions and this may result in the child
being seen to have behavioural problems.

Some reasons for sending a child to school early (turning 5 in first half of school year):
•
•
•
•
•

My child will be bored because they can already read.
I went to school when I was 4 and half years old.
I’m worried my child will be left behind in their learning.
All their friends are going, they won’t have any friends to play with if they stay at
preschool for another year.
They can repeat if they don’t cope or keep up academically in Kindergarten.

Advantages of starting school at 5 years old turn 6 in first year of school:
•

•

•

•
•

Research supports that there is a positive correlation between age and
development, with older children having better cognitive and non-cognitive
outcomes (persistence, staying on task, relationships, self-regulation etc.) than
children starting young (Miller & Kehl, 2019).
Research has shown that starting later increases persistence at tasks and decreases
the instance of externalising behaviours such as: hyperactivity, defiance/opposition,
verbal and physical aggression, avoidance etc. because they are ready to learn
(Miller & Kehl, 2019; Denham,2012).
Better developmental outcomes in all areas of learning – play based learning
supports this development by giving children a safe space to practice and build the
necessary skills needed to participate in the more structured and instructional
learning environment of primary school.
Socially and emotionally developmentally more mature – increased self-confidence,
self-control and self-regulation skills.
Do better (larger bank of knowledge/life experiences).

Disadvantages of starting school early:
•

•
•

Gap in developmental skills compared to older peers, with research suggesting that
this gap unlikely to close with time. A child that begins school with a disadvantage is
likely to always be at a disadvantage when compared to peers (The Matthew
Effect).
Under-developed social and emotional skills necessary for building successful
relationships with teachers and peers. The consequence is that academic outcomes
suffer.
Learning is structured and instructional – child may not be developmentally ready to
sit still and focus on tasks independently.
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•

•

School learning environments are very structed and social interactive. If a child has
not developed the necessary social and emotional maturity and skills they will
struggle with the collaborative nature of learning in primary school which could set
them back in other areas of their academic learning.
The consequences of this are a mindset of negative attitudes towards school (socially
and academically) as well as poor self-image and low self-esteem, disengagement
in learning and unwillingness to participate (lack of motivation) leading to poor
academic achievement (Miller & Kehl, 2019)

Why is play important in developing the necessary skills for school readiness?
•
•

•
•
•

When starting school too early it disrupts the development process. The unstructured
nature of play allows children to explore multiple possibilities in being and doing.
Play provides opportunities for sustained shared conversations and thinking, building
relationships, and task collaboration (intentional teaching moments). Formal
schooling is more structured with predefined goals and assessments that children are
measured against and have limited opportunities for children to acquire, practice,
build important non-cognitive skills (Kalia, 2017).
Pretend play promotes abstract and symbolic reasoning, intellectual and emotional
self-regulation skills.
Play is a way to promote reasoning, communication, tolerance, emotional control
and compromise and sharing skills.
Purposeful play is any activity that enhances the language, cognitive,
social/emotional, and motor skills of children through hands-on exploration and
creative thinking (Drew et al., 2008; Gilbert et al., 2011).

How you can support school readiness at home:
•

•

•

•

Talking - Point out and name the things you see. Ask what each item is, then wait a
few seconds until you offer the answer. This gives children a chance to respond and
show you what they know. Research shows that the more adults talk with children,
the bigger the children’s vocabularies.
Share books together - Let the child hold the book. Point to the pictures as you read
together. Ask him to point to the baby, house, or dog. You can start to read
stories that introduce ideas such as up/down or big/little, colors, and numbers. Most
children are also just beginning to learn to sing—try the book version of “Wheels on
the Bus.”
Repetition – Children like to repeat actions over and over again. This strengthens the
connections in the brain that help children learn new skills. Provide interesting and
challenging activities (e.g., blocks, puzzles, water, and sand) that encourage him to
problem solve.
Provide challenges - Watch to see what skills each child has learned and then help
him take the next step. If a child can easily build towers with blocks, suggest that the
blocks can also be a house for stuffed animals. This helps children learn about
dramatic play.

For further reading about School Readiness Please see the link below:
http://thespoke.earlychildhoodaustralia.org.au/school-readiness/
https://raisingchildren.net.au/school-age/school-learning/school-choosing-startingmoving/starting-school
https://education.nsw.gov.au/public-schools/going-to-a-public-school/primaryschools/starting-school#When1
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Information for Families
A child’s diet is very important for their growth and development. At Adventures, we
believe that ensuring children get the right vitamins and minerals in their diet will help them
grow and develop optimally. They are also more likely to be energised and motivated,
supporting their ability to learn. Educating children on healthy eating during childhood will
also help them make healthier choices as they become adults.
For more information about children’s dietary guidelines, please visit the Raising Children’s
Network.
https://raisingchildren.net.au/toddlers/nutrition-fitness/daily-food-guides/dietary-guide-23-years
https://www.nslhd.health.nsw.gov.au/HealthInformation/HealthPromotion/Documents/Pr
ojects/Healthy_Weight/MunchMove/HealthyFood_Babies_Toddlers_Cookbook.pdf
Introducing solids: why babies need them
As babies get older, they start to need solid food so they can get enough iron and other
essential nutrients for growth and development.
For about the first six months of life, babies use iron stored in their bodies from when they
were in the womb. They also get some iron from breastmilk and/or infant formula. But
babies’ iron stores go down as they grow. And by around six months, they can’t get the
iron they need from breastmilk or infant formula alone.
Introducing solids is also important for helping babies learn to eat, giving them
experience of new tastes and textures from a range of foods. It develops their teeth and
jaws, and it builds other skills that they’ll need later for language development.
Food types when introducing solids
All new foods are exciting for your baby – there’s no need to cook ‘special’ foods. You
can also introduce solids in any order, as long as you include iron-rich foods and the food
is the right texture.
Iron-rich foods include:
•
•
•
•

Iron-fortified infant cereal
Minced meat, poultry and fish
Cooked tofu and legumes
Mashed, cooked egg (don’t give raw or runny egg).

To these iron-rich foods, you can add other healthy foods like:
•
•
•
•

Vegetables – for example, cooked potato, carrot or green vegetables
like broccoli
Fruit – for example, banana, apple, melon or avocado
Grains – for example, oats, bread, rice and pasta
Dairy foods – for example, yoghurt and full-fat cheese.

You can mix first foods together – there’s no need to introduce just one food at a time.
And if you offer your baby a variety of foods, baby can try lots of new tastes and also get
a range of nutrients.
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Introducing water
Once your baby has reached six months, you can start to offer baby cooled, boiled
water in a cup at mealtimes or at other times during the day. This is so your baby can
practise drinking from a cup, but baby still doesn’t really need fluids other than breastmilk
or formula at this age. Once your baby has reached 12 months, you can offer fresh tap
water without boiling it.
Foods and drinks to avoid while introducing solids
There are some foods to avoid until your baby is a certain age:
•
•
•
•

Honey until 12 months – this is to avoid the risk of infant botulism
Raw or runny eggs and foods containing raw eggs like home-made mayonnaise
until 12 months – bacteria in raw eggs can be harmful to babies
Reduced-fat dairy until two years
Whole nuts and similar hard foods until three years – these are choking hazards.

There are some drinks to avoid until your baby is a certain age:
•
•
•
•
•

Pasteurised full-fat cow’s milk as a main drink until 12 months
Soy milk, goat’s milk and sheep’s milk until two years (you can give fortified soy
products before two years old)
Rice, oat, almond or coconut milk until two years old, unless you’ve consulted
with your GP or child and family health nurse
Unpasteurised milk of all types, tea, coffee or sugar-sweetened drinks at all ages
Fruit juice – this should be limited at all ages (fruit has the nutrients baby needs).
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