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A Message from Jess
•

Power
All educators have now completed the
Advanced Safe Sleep Training through Red Nose
Australia. This training was important as we finalised our Safe Sleep Policy. The training our
educators received is based on the latest scientific evidence to ensure that babies in our care
are safe whilst sleeping. ACECQA recognises Red Nose as an authority on safe sleeping
practices for infants. If you would like to view our updated Safe Sleeping Policy, or would like
more information on safe sleeping, please ask. You can also access the fabulous resources
available at Red Nose to find more great resources. https://rednose.org.au/
St Agatha’s Catholic School invited local preschools to a network meeting to share insights into
how children learn literacy and numeracy in a formal school setting. I was delighted to attend
this event and it was a wonderful opportunity to reinforce Adventures’ understanding of the links
between our foundation reading program (Prelit) and how this assists children when they start to
read at school. We also discussed mathematical concepts such as number, spatial awareness,
patterns/sequences, counting as a problem-solving process, length, area, volume, time and the
notion of various ways to represent mathematical concepts in a variety of different ways. Again,
it was reassuring to see that our early numeracy teaching strategies and Numeracy Curriculum
are so complimentary to what the schools are offering.
Many of our local schools also teach literacy using the MulitLit programs, developed by
Macquarie University. Our preschool children are familiar with the teaching styles and lessons as
we have been implementing the PreLit program for the past 7-8 years. Prelit is a systematic, skillsbased program that provides early childhood teachers with the necessary tools to teach preliteracy skills and concepts in a fun and engaging way that focus on phonological awareness,
comprehension, vocabulary, and oral language development through structured storybook
reading. The younger children in the service are also exposed to various elements of language
and literacy in a less structured way through action songs, rhyming books, nursery rhymes,
repetition words, alliteration, reading a variety of books and through daily conversations.
One aspect of Prelit that resonates with me is understanding what early readers do while
engaging with text (before during and after the story). Listed on the next page is a diagram of
tips to make reading aloud even more interesting when reading to your child at home.
Reading aloud to your child is SO valuable and is directly teaching your child so many concepts
needed to be a successful reader.

Jess
.
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Listed on the next page is a clear diagram of these three aspects which is enabling preschool aged children to
to Read
– so much more than just phonics…..
explore the Learning
concepts of teaching
reading comprehension.

In the younger age groups you can foster reading comprehension by.
•
•
•
•

•

Pointing to the pictures in the story and naming objects.
Label and talk about the illustrations.
Children who are of talking age ask them simple questions such as: What is this?, What is happening?
Who is this? and What happens next?
Engage in simple conversations about the story.
Older toddler children can start to act out some of the scenes from the story and repeating some of the
dialogue.
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Dates for the Diary
Wednesday 23rd June – Dravet Syndrome Day
Monday 5th July – Friday 9th July – NAIDOC Week
Tuesday 13th July – Fire Visit
Monday 2nd – Friday 6th August – Dental Health Week
Monday 16th – Friday 20th August – Science Week
Monday 23rd – Friday 27th August – Book week
Monday 23rd – Friday 27th August – Daffodil Week
Wednesday 1st September – Jersey Day
Sunday 5th September – Father’s Day
Father’s Day Afternoon Tea - TBC

Staff News
Welcome to the
Congratulation to Jess &
Welcome to the
Adventures team Brianna. Aiden on their Marriage! Adventures team Melissa.
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Congratulations to
Kate Gillies & Michael Smith on your Engagement!
Alice Bromwich & Daniel Molnar on your Wedding!
Kayla & Fraser on the birth of your twins, Hudson & Matilda
Kshama, Saumya & Kiaan on the birth of your baby girl Kyra!
Jess Tavakoli – completed Bachelor of Education & Care
Elijah Levine – completed Certificate III ECEC
Brianna Lysaght – completed Certificate III ECEC

Staff Professional Development
Linda – working towards a Bachelor of Teaching.
Nicole – working towards a Diploma ECEC.
Tomoko - working towards a Diploma ECEC.
Adana – working towards a Certificate III ECEC
Eliza, Jess MB, Jess W, Myri and Melissa – Working towards their Diploma in
Leadership & Management
The Adventures Team have completed the Red Nose Advance Safe Sleep Training
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Adventures Preschool and
Long Day Care have been
nominated for the Local
Business Awards 2021.

Please help us by voting using the link below to stay in the running to be named
the Most Outstanding in the Sydney Hills Local Business Awards.
Every vote counts so please get all your family and friends on board.
The link to vote
https://thebusinessawards.com.au/business/60249/Adventures-Preschool-andLong-Day-Care
(Once voted, an email will be sent to your nominated email address to confirm the vote. Please make sure to check
your ‘junk’ account for your confirmation email).

We thank you for all your support!
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Adventures New Curricula
Throughout Term 1, Adventures have been implementing our Protective Behaviours Curriculum and Creative Arts
Curriculum. Areas that are covered in the curriculums include Aboriginal and Torres Strait Islander
• Statement of Acknowledgement and
respect
• Activities from Narragunnawali
• Videos & Activities from playschool
• Aboriginal art – Symbols & Meanings
• The Dreaming
• Artwork & activities from NSW Art
Gallery
• Yulunga Traditional Indigenous
Games
The Protective Behaviours Curriculum provides a preventative approach to teach children the skills to understand
how to trust their feelings, identify adults they can trust, and not be afraid to speak up.
Protective Behaviours Curriculum
• Water Safety
• Road Safety
• Sun Protection
• Health and Hygiene
• Online Safety
• ICT Safety
• Child Safety

Creative Arts
• Drama
• Dance
• Visual Arts
• Music

The child safety area is based on principles of best practice in child safety education and centres around three key
messages: Recognise, React and Report.
Through a series of lessons children will learn how to recognise, react, and report when they are unsafe or find
themselves in situations that can have a significant detrimental effect on their physical, psychological, or emotional
wellbeing.
The Creative Arts Curriculum provides educators with direction on how to apply creative arts concepts using an
interdisciplinary approach to promote multimodal thinking and exploration of other key learning areas such as
Aboriginal perspectives, literacy, numeracy, and STEM.
The NSW Department of Education School Curriculum, in conjunction with the Early Years Learning Framework
have informed and guided the development of this curriculum. The links to these frameworks outline the importance
of Creative Arts learning experiences in the early years as well as the benefits of these experiences in the
developing the whole child.
The Aboriginal and Torres Strait Islander curriculum aims to embed a greater understanding, appreciation, and
respect of Aboriginal and Torres Strait Islander cultures for children from a young age.
This curriculum provides a stimulus for educators to include Aboriginal and Torres Strait Islander perspectives in
play-based activities across all curriculum areas. Sprinkling Aboriginal provocations and culture throughout our
programs will help children live the experiences rather than just learn about them.
Aboriginal & Torres Strait Islander perspectives have been integrated into all in-house developed curriculums,
including the Creative Arts Curriculum, Pre-lit, Numeracy, STEM & Protective Behaviours. Our Gross Motor
program also includes the Australian Sports Commission’s (2008) Yulunga – Traditional Aboriginal Games.
The use of indigenous perspectives across all curriculum areas will help to embed and respect the authenticity to
Aboriginal and Torres Strait Islander teaching and learning.
These curricula are available to view anytime – please speak to Jess or Myri at the office.
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COVID-19
Important Information
In Other
news…
PLEASE KEEP UNWELL CHILDREN AT HOME
Please share the following advice with other members of your family who may be entering the service.

1. One carer per family to enter the service.
2. Drop off / Pick up:
•
•
•

Please avoid entering the inside playrooms.
Access to the outdoor playground is permitted.
Please respect staff / parents by maintaining an acceptable “social distance”.

3. Siblings/Unenrolled Children

Please continue to ask school aged siblings to stay in the foyer (not in the car/carpark)

4. Parent/Teacher Meetings

For longer and/or more formal discussions please request a parent/teacher/director
meeting.

5. Illness

Continue to keep children at home if they are unwell or displaying any signs of illness or
lethargy.

Please help us to maintain an environment to protect the health and safety of your
children, family, and our Adventures staff.
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Taylan’s Favourite Recipe
aylan’s Favourite Recipe
Apricot Balls

Ingredients
1 packet Marie biscuits (crushed)
1/2 cup coconut
125g diced Apricot.
1 tin condensed milk
Extra coconut for rolling.
Method
1. Smash the biscuits & chop up apricots.
2. Combine wet and dry ingredients.
3. Roll into balls (size of choice)
4. Toss into coconut.
5. Toasting is optional (if toasted – preheat oven to 180°c and slightly toast)
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Pennant Hills Playground
Update
Before

After

The transformation to the playground has been amazing and we have thoroughly enjoyed all the learning that has
come out of this renovation such as the diggers, builders, children documenting their interpretation of what the
playground will look like and even the port-a-loo has sparked some interesting discussion among some of the
children.
We cannot wait to explore the Pirate ship and watch the children challenge their gross motor skills!
A huge thank you to Shayne and Nerrilee for making this all possible and to William and his team at TruNorth
Landscapes for transforming our backyard into a wonderful oasis.
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Policy Under Review
Outdoor Play Policy

Purpose
Adventures Preschool and LDC recognises the important role outdoor play experiences provide for children’s holistic
development and learning as well as children’s desire to engage in risk taking play behaviours (Little & Wyver, 2008;
McFarland & Laird, 2018).
Outdoor environments are rich, diverse and ever-changing spaces that afford children opportunities to engage in positive
risk-taking play behaviours through physical activities and challenges.
Further, the open-ended nature of outdoor spaces invite children to interact, explore, wonder, build social skills and
relationships, and make connections and discoveries with the natural environment. This policy is underpinned by
pedagogical practices outlined in the Early Learning Year Framework [EYLF] that promote children’s learning through play
and is responsive to and supportive of each child’s strengths and interest (Department of Education, Employment and
Workplace Relations, 2009).
A high quality educational outdoor curriculum is supported by the ideas of theorists such as Froebel, Montessori,
McMillian and Isaacs who believed children learn optimally and holistically through participation, intentional teaching and
scaffolding learning rather than through instruction alone. They believed as we do that engagement with the outdoor
environment provides endless learning opportunities for children to build agency, autonomy, reflexivity, knowledge, to
wonder, question, problem solve, build relationships and to make connections with their world (Tovey, 2014).

Aim
•
•

To encourage and engage children in outdoor play experiences that encompass all areas of development that
build and extend on children’s natural curiosity, strengths and interests.
Ensure that the program provides opportunities to extend children’s learning and desire for risky play.

Implementation
•
•

When planning for risky play or during spontaneous teaching moments it is important to reflect and assess the
risk/benefit of the proposed risky play (Little et al., 2017). Educator’s draw on knowledge of children and their current
abilities to scaffold developmentally appropriate risky play (NQS Quality Area 1; EYLF).
Educators to support children’s risky play that affords them opportunities to build necessary skills to assess and
handle any risks and dangers that they may encounter in the context of play as well as those situations they will
encounter throughout life (Little et al., 2017). In developing their ability to assess and handle risk children acquire and
strengthen their ability to problem solve, preserver, use trial and error, learn strategies for coping with disappointment
and uncertainties, build resilience and become ‘strong in their social and emotional wellbeing’ (Nikiforidou, 2017;
DEEWR, 2009, p. 31). To develop these skills children will have multiple opportunities to engage in risk taking play.

•

Provide opportunities for children to take their learning in outdoor spaces by allowing them to move between indoor
and outdoor spaces as they choose. To support this movement between spaces supervision by educators will need
to move between the spaces to maintain child to educator ratios (NQS Quality Area 2). This allows children to make
connections, apply or test knowledge learnt in one context and apply it to another (DEEWR, 2009, p.34)

•

Outdoor play space has fixed and moveable climbing equipment that provides a range challenges to meet a variety of
skill levels. All equipment is to be compliant with maximum fall heights, fall zones and are required to be adequately
supervised (NQS Quality Area 2).

•

Afford children time and space while remaining close by to offer assistance if needed (Bilton et al., 2017). When we
do not limit children’s opportunities to assess their own capabilities, we see them as capable of leading their play and
learning and in turn children see themselves this way building their sense of agency, autonomy and self confidence in
their own abilities (DEEWR, 2009, p.22).
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•

Children have opportunities to engage with nature through their engagement with plants and other living beings within
the environment. The outdoor space provides an abundance of natural resources (loose parts) that children can use
in their play that will support learning across the curriculum. For example, sticks can be used in dramatic play
(creativity and literacy), as pencil to write in the sand (fine motor), they can be ordered and classified (numeracy),
using a magnifying glass to look at the marks (science) or laid out on the ground to jump over (gross motor) (Gull et
al., 2019; Little et al., 2017; Tovey, 2014).

Who is affected by this policy?
Children
Staff
Families
Management

Sources
•
•
•
•
•
•
•
•

Legislation
o Education and Care Services National Law Act 2010
o Education and Care Services National Regulations (2011 SI 653)
National Quality Standards
Early Years Learning Framework - https://www.acecqa.gov.au/sites/default/files/202005/belonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf
Munch and Move - https://healthykids.nsw.gov.au/
Australian Standards Surfacing Requirements AS4422:2016
Kidsafe - https://www.kidsafensw.org/playground-safety/playground-standards/
Sun protection: Sun Smart - https://www.sunsmart.com.au/
Raising Children: The Australian Parenting website - https://raisingchildren.net.au
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Review
This policy was prepared by Tessa Lee Steen following a research paper for the Bachelor of Teaching - Macquarie
University. The paper (in full) was assessed as achieving a Distinction and consequently implemented as policy with Mrs
Steen’s permission.

Last Reviewed: April 2021

Date to be reviewed: April 2022
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The importance of outdoor play in winter
Posted on June 19, 2019 by Early Childhood Australia
Montessori Academy shares how important it is for children to continue outdoor play in the months of winter. It is common
for adults to restrict children to indoor play, and only permit play outdoors when it is warm and sunny. The benefits
explained in this article could lead you to reconsider children’s play outside in the colder months.

Many parents fear that their children will not “like” being outside in the cold, or that they will get sick from being outside
in the cold fresh air. For this reason, it is particularly important that young children enjoy outdoor activities in their
early childhood education service.
Playing outside in autumn, winter, and early spring, each present their own unique opportunities for exploration and
learning. Therefore, outdoor play should be embraced in all types of weather, as it is crucial for children’s ongoing
development.

The Most Common Winter Myth Dispelled
My child will get sick if they play outdoors in the cold.
Most adults associate winter with getting colds and illnesses such as the flu. However, it is not exposure to the cold that
cause these viruses. In fact, it’s likely to be increased exposure to poorly ventilated indoor environments, where bacteria
and viruses live. By encouraging outdoor play in winter, children gain much needed exposure to fresh air and Vitamin D,
while avoiding bacteria.

Why Outdoor Winter Play is Important
See the outdoors through a new lens.
During the spring and summer, children become familiar with bright green foliage, flowers in bloom, and a warm
climate. As the change in season, they come to see different characteristics in their environment, such as brown grass,
fallen leaves, and ice.
These developments provide children with new experiences and opportunities, such as learning about the seasons, and
the life cycles of plants. Through outdoor play in the winter, children also learn to see their environment through a
different lens, and progress from being unconscious to conscious observers of their environment.
The physical health benefits of outdoor play.
Playing outdoors in winter promotes physical development and well-being. This is because outdoor play encourages the
use of the whole body by offering a safe space to run, jump, and exercise key muscle groups.
Through activities such as riding tricycles, swinging, and running, children increase their large muscle use. This increase
in physical activity supports children’s gross motor development and overall health.
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It is important that children remain active in the cooler months so that they continue to build emerging skills that are
crucial to their physical development.
The emotional benefits of outdoor play
Outdoor activities also promote emotional health benefits, such as self-confidence, and the ability to assess risks. By
encouraging outdoor play in the winter, children learn to identify hazards, such as slippery surfaces, and moderate their
behaviour to ensure their safety.
Further, challenges associated with winter environments, such as icy leaves, and games played in fog, also provides
children with new ways to develop their emotional skills. Through wintery games, children learn to explore, work
together, and find harmony in endless problem-solving opportunities.
The social benefits of outdoor play
Finally, playing outdoors with others encourages social development and collaboration. This is because play teaches
children how to work together in groups, which includes learning to share, negotiate, and solve conflict.
Social outdoor play also provides children the opportunity to exercise and stretch their imaginations. In winter, the
physical changes to the outdoor environment provide children with new opportunities for socio-dramatic play, and
winter-themed games.
Children who are encouraged to explore through play are also more likely to learn new skills and overcome challenges,
which promotes self-confidence, resilience, and self-advocacy. The development of these social skills are highly
important to the development of healthy social relationships, communication skills, and a strong sense of self.
The article was originally published on 10 June 2017 on the Montessori Academy blog. Read the original here.
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When do children require OT &
Physiotherapy?
What does a pediatric Physiotherapists do?
•
•
•
•
•
•

Assess shoulder and upper limb control.
Assess postural control.
o Important for general activities and sport.
o Important for handwriting.
Assess motor planning, sequencing, and organisation.
Assess proprioception. (joint sense)
Refines gross motor skills.
Evaluates efficiency of movement patterns.

What does a pediatric Occupational Therapist do?
• Assess fine motor skills.
• Refines handwriting.
• Assesses and corrects pencil grip.
• Assesses pre-writing skills.
• Refines letter formation.
• Assesses organisational skills.
• Assesses and improves sequencing.
• Assesses visual perception.
• Assists in developing self-care skills.
This assist children and families with…
• Reaching developmental milestones.
• Crawling and walking.
• Self-care tasks.
o Toilet training.
o Dressing and undressing.
o Shoes and socks.
o Self-regulating.
• Handwriting quality.
• School appropriate skills.
• Preschool and school-based checks.
• Posture.
• Foot and leg alignment and orthotics.
• Participation in sports and activities.
• Bike riding and swimming.

Developmental Pyramid
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This developmental pyramid works as a guide to assist children in achieving developmental
milestones. Starting from the bottom of the pyramid, families, educators, OT’s &
Physiotherapists are able to identify where children are at and if these milestones are age
appropriate. These developmental milestones begin from birth and lead right up to
adulthood.
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Babies – Areas to check:
Late to sit unsupported, crawn or walk.
• If bum shuffling, commando crawling, or one-legged crawling is used often or all the
time, this can be an area for concern.
• Moving around using these methods often can cause hip and core issues later in life.
• Children who do not crawl may struggle with coordination, core strength and writing
skills as they get older due to not crossing their midline, alternating hands and feet and
not activating their core regularly.
o Sit up unsupported (6-7months is age appropriate)
o Crawl (8-9 months is age appropriate)
o Walking (11-12 months is age appropriate)
Neglect of one side.
‘Floppiness’
Difficulty with grasping and reaching.
Head position tilted to one side.
Stiff joints
Toddlers & Preschoolers – Areas to Check:
Toe walking.
Running then shortly after, walking.
Jumping with 2 feet together (from 2 years)
Hopping (4-5 years)
Skipping (6+ years)
Walking up and down stairs
Climbing
General coordination (from 2 years)
• Balance
• Sitting upright in a chair
• Hand-eye coordination
• Walking steadily
Self-help skills
• Dressing and undressing self
• Toileting
• Putting shoes and socks on
• Self-regulation
Drawing a person/house
Using scissors (from 3 years)
Writing name independently (from 4 years)
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School readiness – Areas to check:
Ability to sit still at the table (15-20 minutes without having to reset)
Ability to sit cross-legged on the floor.
Ability to navigate stairs independently.
Have establishes hand dominance.
Ability to hold the pencil properly.
Write first name with correct formation.
Draw accurate shapes (circle, square, triangle, rectangle)
Drawing (house or person)
Cut with scissors.
Knowledge of colours and numbers.
Counting skills (count to 20 in correct sequence)
Correct formation when writing numbers 1-10.

The team approach at Therapy and Learning Centre combines Physiotherapy and Occupational Therapy.
Highly experienced and qualified therapists work together to identify problem areas for children of all ages,
which then develop programs to help each child specifically. The combination of both therapies allows
children to excel in all areas of learning.

Physiotherapy | Occupational therapy | Therapy and Learning Centre

